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Recommendations Details 

Recommendation 1 

Adapt the principles of the NCCRI to 

fit Maastricht artistic research (an 

overview can be found on p.39). 

Recommendation 1a: Honesty 

Integrate the proposed adaptation of the principle of honesty. 

 

Recommendation 1b: Openness 

Integrate the newly proposed principle of openness. 

 

Recommendation 1c: Transparency 

Integrate the proposed adaptation of the principle of transparency. 

 

Recommendation 1e: Connectedness 

Integrate the newly proposed principle of connectedness. 

 

Recommendation 2 Integrating an educational approach that focuses on translating ethical 

knowledge and intent into research behaviour. 

Recommendation 3 

Organise an interactive research 

integrity training to guide participants 

through the stages of the TTM model 

by promoting the intrinsic 

motivation/self-efficacy and 

sensemaking skills 

Recommendation 3a: Session 1 

Organise an interactive lecture to introduce the topic of research integrity and 

the adapted version of the NCCRI for Maastricht style artistic research 

 

Recommendation 3b: Session 2 

Organise a workshop to enhance participants skills to apply the adapted version 

of the NCCRI to diverse, complex and complex real-world case studies 

 

Recommendation 3c: Session 3 

Organise a workshop to enhance participants' understanding of the influence of 

cognitive biases and emotions in research. 

 

Recommendation 3d: Session 4 

Organise a workshop to enhance participants skills to break down complex 

problems in a structured way and find their root causes 

 

Recommendation 3e: Session 5 

Provide students with an individual assignment in which they have to apply the 

skills and knowledge they have learned during the training to their own projects. 

 

Recommendation 3f: Session 6 

Organise a final discussion session to share experiences about the course and 

the individual assignment 
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Recommendation 4 

Provide students with an everyday 

tool and online discussion platform 

 

 

Recommendation 4a 

Publish the proposed concept map online with an overview of all adapted 

NCCRI principles to give students a clear overview on what to consider when 

conducting their own research projects.  

 

Recommendation 4b 

Create an online discussion forum so students can solve ethical dilemmas, ask 

questions and see how their fellow students conducted ethically sensitive 

research. 
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Acknowledgements 

 



 
 
 

4 
 

 
 
 

 

The Research Centre for Arts, Autonomy and the Public Sphere of Zuyd Hogeschool, 

also known as the Lectoraat Autonomie en Openbaarheid in de Kunsten (AOK), 

approached our Think Tank group with the task of recommending instruments that 

address possible ethical challenges and cultivate good research practices of 

Maastricht-style artistic research.  

After further elaboration and analysis of the task given to us, we found out that 

in order to address ethical challenges for artistic research we had to go beyond the 

narrow perspective of research ethics and instead look at it from a broader research 

integrity perspective. Thus, we focused on establishing recommendations that seek to 

understand and promote research integrity within the AOK. 

Accordingly, we conducted extensive research in order to (a) understand the 

meaning of research integrity in the context of Maastricht-style artistic research and 

(b) to find effective approaches to promote this research integrity in the AOK. Based 

on thematic analysis and the five original principles of the NCCRI, four new pillars, (1) 

Honesty, (2) Openness, (3) Transparency and (4) Connectedness, that fit Maastricht-

style artistic research, have been created. These adapted pillars are then 

operationalized through the practical recommendations we created that promote 

research integrity. These practical methods, which are based on psychological 

theories of behavioural change and on existing ways to promote research integrity, 

are the following: (1) Research integrity training, which aims to enhance students’ 

awareness to apply the adapted pillars, thus research integrity, to their everyday 

research practice and (2) an interactive concept map and online discussion platform, 

which maintain this awareness by providing a platform where students can enhance 

their awareness on research integrity independently from their courses and tutors.  
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1. Introduction 

Artistic research is an emergent approach to gaining knowledge, which tests social 

boundaries and should not be limited by strict guidelines or regulations. Within this 

strand of research, Zuyd Hogeschool facilitates a unique, Maastricht-style exploration 

which focuses on social engagement and interdisciplinarity (van de Werff, 2020). 

Given its strong societal engagement, research integrity is  particularly important  for 

the AOK.  Research integrity can be addressed through ethical considerations and is 

in academic research usually enforced through a strict code of conduct. However, it is 

unclear how research integrity policies can be applied to a discipline that is still 

emergent and by some seen as un-academic. Our client, the Lectoraat Autonomie en 

Openbaarheid in de Kunsten (AOK) has asked this Think Thank to adapt research 

integrity to the nature of Maastricht-style artistic research.  

In this report we present our understanding of the AOK’s long term aim as well 

as our recommendations on how to achieve it. Starting off with a problem analysis, we 

discuss our definition of important concepts such as artistic research and research 

integrity, after which we explain our understanding of the goals of the AOK Institute, 

the stakeholders involved and the specifics of the presented problem. After analysing 

the problem, we lay out a research approach that divides the focus of our team into 

two strands: one to provide an understanding of research integrity for artistic research 

within the lectoraat AOK and the other to promote and integrate research integrity 

within AOK research institute. The first strand, concerned with the understanding of 

research integrity, proposes an adapted version of the NCCRI guidelines that is meant 

specifically for AOK artistic research and consists of the four concepts: honesty, 

openness, transparency and connectedness. The second strand uses behavioural 

psychology to put forward an effective educational approach to promote research 

integrity among artistic researchers. This implies the use of an interactive case-based 

research integrity training promoting the intrinsic motivation, self-efficacy and 

sensemaking skills of the artistic researchers as proposed by the behavioural 

psychological theories. Additionally, we suggest the use of a concept map and an 



 
 
 

10 
 

 
 
 

online discussion forum as everyday tools. These tools will serve as a way to maintain 

the change in research integrity that is initiated by the training. All these 

recommendations are worked out in detail in the relating sections and are further 

specified in the appendix. 
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Problem and Approach 
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2. Problem Analysis 

 

A. Terms and Definitions 

 
Research Integrity and Narrow Research Ethics 
 
The original assignment by the AOK for this Think Tank was concerned with 

addressing ethical challenges in artistic research; these challenges were conceived to 

exist surrounding participant consent and plagiarism for example. In addressing these 

challenges, a narrow perception of research ethics would emerge: a rule-based 

approach that does not allow for much interpretation. These rules can almost be 

condensed into the harm principle (Mill, 1893), in which one can do whatever lest there 

is no harm for anyone involved; thus, not harming participants of artistic research. 

Throughout discussions with the client it became clear that the AOK wishes to ask 

more than narrow research ethics from their artistic researchers. Narrow research 

ethics were, furthermore, considered to infringe on the autonomy of the artistic 

researchers. Thereby we came to the conclusion that the AOK rather aspires to 

advance research integrity. Ethical considerations form an aspect of research integrity, 

but do not make up all of research integrity. Besides ethical standards, research 

integrity also desires certain methodological standards, by which quality of research 

is ensured (NCCRI, 2018, p.7). Research with research integrity obtains 

trustworthiness (NCCRI, 2018, p.7), for it is morally sound and strives for unbiased 

knowledge production. In the case of this proposal report, we assume that the ethical 

standards of research integrity add a layer of reflection to the research which makes 

the artistic research practice of a higher quality and adds to the methodological 

standards of it.  
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Artistic Research 

Artistic research does not let itself be defined easily. Usually it is explained by means 

of contrasting with, and comparing it to academic research. One of our interviewees 

clarified that “the binary distinction between scientific and artistic research is not very 

productive” (Römgens, 2020).  How can we, thus, better understand and define artistic 

research? To quote Dombois (Klein, 2010, p.2) it is: ”Research about / for / through 

Art”, but also “Art about / for / through Research”. Consequently, what we can assert 

is the existence of a relation between arts and the pursuit of knowledge in artistic 

research. This emergent field of artistic research crosses disciplines in pursuit of 

knowledge, and has a diversity of methods within its research (Borgdorff, 2012, p.23-

24). Research and the pursuit of knowledge can become artistic at any point in time: 

in its methodology, motivation, reflection, discussion, implementation, or publication 

(Klein, 2010, p.5).  

  

 

Maastricht-Style Artistic Research 

Maastricht Style Artistic research is the AOK’s specific approach to artistic research. 

Like other artistic research practices, the Maastricht-style practices use emergent 

methods. These methods intend to ask and answer societally relevant questions (van 

de Werff, 2020), and make visible which is hidden (AOK, 2017b). In their engagement 

with the world around them, they cross multiple (academic) disciplines, most notably 

(experimental) ethnography and anthropology (van de Werff, 2020). Throughout the 

research practice systematic receptivity is desired from the artistic research (AOK, 

2017b), as they work for and with the public sphere.  

 

 

Netherlands Code of Conduct for Research Integrity (NCCRI) 

The NCCRI is a code of conduct published after mutual work by the Royal Netherlands 

Academy of Arts and Sciences (KNAW) and a number of associations for scientific 

research universities, including the Netherlands Association of Universities of Applied 
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Sciences (VH) (“New Netherlands Code of Conduct for Research Integrity”, 2018). 

This code of conduct applies to “scientific and scholarly research” (NCCRI, 2018, p.7), 

and is meant to, among other things, set standards for this type of research when it 

comes to methodology but especially when it comes to research ethics. In our 

discussions about the NCCRI, we usually refer back to chapter 2 and 3 of it, as these 

chapters focus on internalizing research integrity for students, educators and 

researchers (NCCRI, 2018, p.7). Hogeschool Zuyd has also accepted this code of 

conduct. To us, the NCCRI functions as a starting point for what pillars of research 

integrity could look like. As laid out in chapter two of the NCCRI, the pillars are honesty, 

scrupulousness, transparency, independence and responsibility (NCCRI, 2018, p.12-

14). As these pillars are the basis for scientific and scholarly research, it is a topic of 

investigation how much these will fit Maastricht-style artistic research.  

 

B. Client Description 

The Lectoraat Autonomie and Openbaarheid in de Kunsten is a research center for 

arts, autonomy and the public sphere. It occupies itself with doing artistic research, 

(helping) developing artistic research practices within the curricula of the artistic 

programs at Zuyd Hogeschool, and they coach educator-researchers in their artistic 

research (van de Werff, T., personal communication, June 16th, 2020). It has 

organised symposiums in the past about artistic research (“Doing Artistic Research: A 

Collaboratory symposium on artistic research practices'', 2019) and the ethics thereof 

(“Artistic Research Ethics year symposium AOK May-June 2020”, 2020). Two key 

terms for the lectoraat are autonomy and the public sphere. Therefore, the AOK has 

developed a particular style of conducting artistic research. This Maastricht style of 

research places priority on its societal utility and awareness. It aims to promote its own 

autonomy through its sensitive engagement with the public sphere (AOK, 2017a).  
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 a. Scope  

In order to gain a better understanding of the client’s problem, we have identified the 

main goals of the AOK. We distinguish between the mission, vision, strategy and 

operation of the AOK. In this, the mission constitutes the main goal of the client. Their 

vision then indicates why they try to reach this mission. How the AOK attempts to 

reach this goal is encompassed in the strategy, in which the operation entails the more 

specific ways to do so (Campbell & Yeung, 1991). 

 

 

 

                                                  Figure 1. Scope 

 

 



 
 
 

16 
 

 
 
 

b. Stakeholders 

We have  identified six stakeholders involved in the process of understanding and 

promoting research integrity in artistic research in Zuyd Hogeschool. These 

stakeholders are all affected directly or indirectly by the way the AOK chooses to tackle 

this issue. It is, therefore, important to consider the interests of each of these players 

before deciding which research approach is best. 
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Figure 2. Stakeholders 
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C. Problem Analysis 

In this section, we firstly present a short analysis of the problem. A Toulmin model is 

used to explain the argumentation behind the claim that research integrity should be 

promoted among AOK students and researchers. The Toulmin model provides clarity 

by breaking arguments into their underlying structure. It differentiates between the 

main Claim that is meant to be supported, the Data which is the premise to the claim, 

the Warrant which is the causal link between data and claim, the Verifiers are the 

source that leads to the data, the Backing explains the warrant and lastly the model 

also offers space to mention possible Rebuttals to the argument and a Qualifier of how 

likely the argument is to be true.  

Secondly, we also outline how the problem analysis gives structure to our 

research methodology. Since the AOK indicated that their main goal is to promote 

research integrity as an enrichment to the practice our recommendations aim to reach 

this goal. The final part of this section provides a broader context by looking at the 

assignment of the AOK as a case study of promoting and integrating research integrity 

in artistic research.  
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a. Introducing the Problem 

 

 

Figure 3. Toulmin Model 

 

Based on the meetings we had with our client’s representative Ties van de Werff, 

transcripts of the AOK symposiums held about the topic of research integrity and our 

interviews with researchers at the AOK, we identified that in the long term the AOK 

wants to promote a better quality of artistic research within the research centre and 

Zuyd arts faculties. After looking into literature on improving research quality we 

concluded that in order to achieve that, they need to first understand what research 

integrity is for artistic research at AOK/Zuyd and then find a way to promote it among 

researchers. Only understanding what research integrity means to Maastricht-style 

artistic research however does not lead to its application right away. This will then be 

the second part which is concerned with the actual integration. In essence, for high 

quality research a responsible conduct of research to which research integrity and 



 
 
 

20 
 

 
 
 

more narrowly also research ethics accounts, is crucial (Steneck, 2006). “Integrity” 

comes from the Latin “Integrita” meaning wholeness or completeness, applied to the 

aspect of quality it refers to the completeness or soundness of all quality principles 

such as ethics (Steneck, 2006, p.55). Thus, we conclude that if the AOK wants to 

improve its research quality it needs to understand what research integrity means for 

their research style and find ways to promote it.  

 A possible rebuttal to our problem analysis can arise if the correlation of quality 

research and research integrity is questioned or if it is argued that an increasing focus 

on research integrity might limit artistic research to the extent that its quality 

decreases. Overall, we have concluded that it is likely that understanding and 

promoting research integrity will lead to improved research quality.  The problem 

analysis is the basis of the research we conducted in the three weeks after defining 

the problem. Given that our claim is two-fold: understanding and promoting, we also 

worked on proposing solutions for each part, one focused on theory and the other on 

practices. There are also sub-problems attached to both parts of the overall problem. 

Understanding what research integrity means to the AOK also implies that we need to 

understand: (i.) what the AOKs style of research is, (ii.) where research integrity and 

artistic research clash and (iii.) to what extent they are willing to sacrifice research 

autonomy for research integrity. Promoting research integrity on the other hand 

implies that we need to understand: (i.) what promotion methods are most effective, 

(ii.) which promotion methods can fit the structure of the AOK and (iii.) what they 

should promote specifically. 
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D. Research Approach  

After analysing the problem, it has become apparent that the belief that research 

integrity adds a layer of reflection (and hence, richness) to artistic research, fuels 

‘institutional pressure’ to integrate research integrity. The institutional pressure, here, 

is reimagined; it does not mean the institutional pressure is for their research to be 

respected. Rather, it means the pressure to improve their artistic research and the 

education thereof. Hence, our research will be motivated by the question: 

  

How do we understand and promote research integrity of artistic research within 

the lectoraat AOK and Zuyd Hogeschool? 

  

From this research question, two main strands of research emerged: 

understanding research integrity and promoting it. Therefore, we divided our team into 

two subgroups, which each focused on one of the strands. One group focused on the 

theoretical background of our question, namely what exactly ethical integrity means 

for Maastricht style artistic research. In order to figure out the meaning of ethics within 

the AOK, first, the 5 NCCRI pillars were analysed to conclude that without adaptation 

they do not fit artistic research. Secondly, we performed a thematic analysis of 

documents, literature and conducted interviews, which gave an insight into how the 

experts of this field (the researchers of the AOK) see ethical principles. The coding 

was done on an inductive basis to see which new principles emerged. Lastly, these 

new principles were defined as the notions of ethicality within Maastricht style artistic 

research.  

The second group focused on the other aspect of the research questions, which 

had to do with the practical promotion and integration of this newly defined ethicality. 

This practical part is necessary because the existence of the pillars does not 

guarantee that we can actually reach our goal of increasing ethical awareness within 

the researchers of the AOK. Since the desired goal is to make researchers consider 

ethics in their practice, we investigated the psychology of behavioural change through 

a literature review. Based on this psychological framework, twe analysed case studies 
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to understand possible strategies of teaching ethics and discussing ethical principles. 

We evaluated the effectiveness of different educational approaches to see which ones 

are the most beneficial for the AOK. In the final part of the project, the whole group 

worked together on combining the theoretical principles with the practical integration 

strategies to come up with a complete and operational recommendation for the AOK.  

E. Context  

The AOK is not the only place where artistic research is being practiced. Although the 

Maastricht-style is unique to this specific institute, this does not mean that the problem 

faced here is entirely one of a kind. At this point in time, there are already other 

institutions that have integrated research ethics into their artistic research practices 

(Bolt, 2016b; Klassen, 2016). Just as these previous instances can be useful for 

finding a solution for the AOK, this research can be a helpful tool for other institutions 

that want to promote research integrity in artistic research. 

 Furthermore, answering the research question closely relates to the challenges 

of opening the institutional framework that was traditionally designed for academic 

research up to other non-academic forms of research. It is an example of creating 

space for other forms of research and shows that non-academic and academic 

research are not to be seen as opposites but as research approaches with different 

requirements but equal value. Just as artistic research at the AOK struggles to fit into 

the official NCCRI structure, other artistic disciplines at other institutes can also 

struggle to fit into the academically focused structures at research institutes. The fact 

that there is not yet an adequate solution for this problem makes our research not just 

academically important beyond the case of the AOK, but also socially.  
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Part II 

Recommendations 
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3. Recommendation I: Adapted Pillars NCCRI 

 

In this part we will first show that the existing 61 NCCRI guidelines and 5 principles in 

their current interpretation are essentially unfit for Maastricht-style artistic research. 

We will do so by examining the nature of this practice in Henk Borgdorff’s The conflict  

of the faculties (2012) and Ruth Benschop’s inaugural speech (2015), and exemplified 

with case studies. The argument is made that the form of a code of conduct for artistic 

research should be more open, discussion-based and rely on (slightly) reinterpreted 

pillars. Following this, we present our methodology for finding these reinterpreted 

values. Based on a thematic analysis of documents and notes created by the AOK, 

following the 5-step approach lined out by Castleberry and Nolen (2018), we have 

identified the most important principles of Maastricht-style artistic research in these 

texts. The final output of this research is a new set of research integrity principles that 

better befit the practice of Maastricht-style artistic research: Honesty, Openness, 

Transparency and Connectedness. 

 

A. Academic Pillars and Artistic Research 

As shown before, artistic research is similar in a multitude of ways to traditional 

academic research. Nevertheless, there are differences that could cause problems 

with the established code of conduct for research integrity. These differences mainly 

have to do with the emergent and situated nature of artistic research and the active 

role of the artist-researchers. 

 

 

Honesty 

In most practices of Maastricht-style artistic research, the artist-researchers 

themselves are often the instruments and play an active role in the research process. 

Examples of this are the use of thick, subjective descriptions often found as well in 

ethnography, the production of artefacts as results, like for instance the maps that the 
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researchers of Dear Hunter create, and the particularity of the experiments (Benschop, 

2015). Due to this, the pillar of Honesty, as understood in the NCCRI, is not directly 

applicable to this type of research. The particularity of the research done makes that 

there are seldomly larger claims to be made and often the results are necessarily 

subjective and personal. Therefore, lying about these results or representing them 

more favourably would mean artists practically destroy their own research without 

gaining any benefit from it. Dishonesty, in the sense used in the academic code of 

conduct, is as a result not really an issue in Maastricht-style artistic research. 

 

 

Scrupulousness 

Maastricht-style artistic research is an emergent practice. The research done is very 

situational and particular, counting on the researchers to make decisions on research 

approaches while the research is already being done. Scrupulousness as it is 

understood in the Netherlands Code of Conduct for Research Integrity, is therefore 

inapplicable to artistic research. Although it is still crucial that the research is 

performed and designed with ‘best possible care’ (Vereniging van Universiteiten, 

2018), this is not something that can be done beforehand and evaluated according to 

a list of rules. Rather, it is a process of making sure that all factors and actors in the 

situation are taken into account when making decisions on the next step in the 

research. 

 

 

Transparency 

The fact that the artistic researcher constitutes a substantive part in the research 

process, also influences the conception of the Transparency pillar, when applying it to 

artistic research. Although Transparency in itself is still a value in Maastricht-style 

artistic research, its aim is different than in scientific research. Whereas in the 

traditional, academic definition Transparency would allow for research to be replicated 

(Vereniging van Universiteiten, 2018), the active role and influence of researchers and 
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the particularity of situations make that this is essentially impossible in artistic 

research. In artistic research Transparency instead enables the research practice to 

be communicated to others, which is important for education or simply information 

exchange, as artistic research includes a lot of different disciplines (Borgdorff, 2012). 

 

 

Independence 

The situatedness of the artistic research practice makes it almost impossible for 

researchers to be completely Independent. First of all, the fact that the NCCRI calls 

for only ‘scholarly’ and ‘scientific’ considerations to be taken into account, already 

clashes with how the research process in Maastricht-style artistic research  is 

emergent and therefore highly dependent on what arises along the way (Vereniging 

van Universiteiten, 2018). Artistic researchers have to take into account all factors, be 

they scholarly or not. Secondly, since artistic research is so particular that there 

seldom are large, generalisable claims to be made, it is not very susceptible to being 

influenced by commercial or political interests. The value of Independence as it is 

regarded in academics therefore is by far not as relevant in artistic research. 

 

 

Responsibility 

Instead of analysing a naturally occurring phenomenon, Maastricht-style artistic 

research rather stages a situation that embodies and involves certain questions, 

objects and actors (Benschop, 2015). This results in the emergent nature that is 

essential in this kind of research, but also means that there is often a disruptive 

element involved. Artistic researchers are still expected to adhere to the value of 

Responsibility, taking into account that they do not operate in a secluded lab 

environment, but in the real world with real consequences. The difference with 

traditional academic research is that here disruption is, to some extent, allowed and 

even necessary. Then again, as Maastricht-style artistic research is very situated by 
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nature, the artistic researchers already very much take into account their active role in 

the research and in the world. 

 

 

Guidelines 

Finally, one of the more circumstantial things to take into account is that artistic 

researchers are generally very protective of the autonomy of their practice (Borgdorff, 

2012). In order for a code of conduct to be internalised into artistic research, it may 

therefore be better that it is less rigid and more of a framework for discussion. The 

guidelines in chapter 3 of the NCCRI can be seen as being counterproductive rather 

than helpful in the context of artistic research. 

 

It is clear now that a direct application of the NCCRI pillars and guidelines is not a 

sensible approach for making research integrity a part of the practice of Maastricht-

style artistic research. Its nature calls for a reinterpretation or complete replacement 

of the 5 pillars and the artists’ fear of being limited may suggest that instead of 61 

guidelines, the pillars already suffice as a framework for discussion. 

 

 

 

 

 

 

 

 

 

Recommendation 1 

Adapt the principles of the NCCRI to fit Maastricht-style artistic research. 
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B. Methodology  

As not all artistic research is the same, the values of Maastricht Style, specifically, had 

to be discovered. To do this in a systematic manner, we analysed multiple documents 

written about and by the AOK on their research style and their research ethics for 

themes. This thematic analysis bases itself on the 5-step approach lined out by 

Castleberry and Nolen (2018), which follows the steps of compiling data, 

disassembling the data by means of (a priori) coding, reassembling the data by 

bringing all the codes together. This will finally be interpreted and a conclusion will be 

made.  

We compiled the data for the corpus by focusing on AOK texts which explained 

their understanding of artistic research and artistic research integrity. This consisted 

of notes from and on their symposia, some pages from the AOK website, and some 

documents the client sent to us. We had also written to ask if the AOK researchers 

would be willing to do an interview with us, to which two responded positively and two 

interviews took place. The full extent of the corpus of this thematic analysis can be 

found in the appendix. There was a sole focus on the perspectives of the AOK 

(researchers) within our corpus, as this thematic analysis was used as a means to 

discovering which pillars work for Maastricht style artistic research specifically. 

Different practices of artistic research outside of the AOK would not provide with fitting 

conversation pillars as the unique Maastricht style would have been too different1.  

The corpus was then disassembled using a coding strategy, based on the five 

principles of the NCCRI and one code called ‘Other’. Initially, it was intended to also 

code for different types of research ethics as described by Wiles et al. (2008), such as 

consequentialist, principalist, and ethics of care. On top of this, it was intended to use 

codes for ‘narrow research ethics’ which boiled down to following (legal) regulations 

(Wiles et al, 2008), the harm principle, and the broader code of research integrity, 

which concerns research ethics beyond mere regulations (Wiles et al, 2008, pp.6-7). 

However, it soon became clear that, though narrow ethics were mentioned and certain 

 
1 Maastricht-style provides socially engaged artistic research, which can differ from others which, for example, are 
focused on the individual within artistic research and not so much the situational and society.  
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principles and consequences were discussed, the overall approach to research ethics 

by AOK was rather one of research integrity and ethics of care. The ethics of care 

approach emphasizes having compassion for the community in which the researcher 

is conducting the practice and derives ethicality from the specific characteristics of this 

community. As it was apparent that AOK was aiming for research integrity and ethics 

of care, the 5 pillars of the NCCRI and ‘Other’ were used as a coding strategy. The 5 

pillars focus on scientific research and not necessarily artistic research and therefore, 

could be considered too limiting. To avoid staying within an academic paradigm of 

research integrity, these codes were largely based on and adjusted to the responses 

of AOK employees to the 5 pillars. For example, collaboration was favored over the 

NCCRI Independence pillar; with this, collaboration became part of the ‘independence’ 

code. Additionally, the ‘Other’ code was used to include any other values. These 

different understandings of the pillars were reassembled and it was examined whether 

the titles and descriptions of the old pillars still held up. We, then, interpreted what this 

could mean in regards to any new pillars or rewriting of the old ones.  

 

C. Thematic Analysis Findings 

In this section, it is discussed what was found throughout the thematic analysis per 

code. This is, hence, partly a reassembling and interpreting of the corpus, to put it in 

the terms used by Castleberry and Nolen (2018).  

 

1. Honesty 

Honesty is the first pillar of the NCCRI and can be applied to artistic research as well, 

however, it’s meaning has to be adapted to the specific Maastricht style of research. 

In the original code of conduct it is defined the following way:  

 

“Honesty means, among other things, reporting the research process 

accurately, taking alternative opinions and counter arguments seriously, being 

open about margins of uncertainty, refraining from making unfounded claims, 
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refraining from fabricating or falsifying data or sources and refraining from 

presenting results more favourably or unfavourably than they actually are.” 

(Vereniging van Universiteiten, 2018) 

 

Based on this definition, we looked at various documents of the AOK and their 

projects to see how they perceive honesty within their practice. There were four main 

points where the meaning of honesty for artistic research differed from its academic 

explanation. The first point was that in the AOK, the researchers should be honest in 

communicating the situatedness of their work and about the ways in which they act 

during their practice. This means that they should be straightforward and sincere in 

the process of their research, especially because this process has a special character 

of being embedded and situated (unlike academic research). Secondly, the aspect of 

not fabricating data and creating fictions is perceived differently in artistic research. 

Here a few aspects stand out. On the one hand, creating a fiction through a theatre 

piece or a musical composition is acceptable as long as it “elicits something “in reality”” 

(“Notes Symposium AOK”, 2020). Fictions should have a role, a reason for being part 

of the research and allow the researcher to achieve something. On the other hand, 

arts and fictions are entangled and can never be fully separated from each other. Thus, 

removing fictions from the process is not only impractical (because fictions have a 

purpose), but impossible because they are an integral part of the approach. Thirdly, 

the aim of being honest goes beyond simply telling the truth. Through honesty, 

researchers can create and maintain connections with each other and stay grounded 

within their own community. Fourthly, the exact nature of data in this discipline differs 

from that of academic data. Artistic researchers base their work on conversations, 

interpretations and their own reflections of the world around them, and all these 

combined are their ‘data’. They are “interested in collecting stories” and the 

experiences of the participants (Römgens, 2020). Because of that, their ‘data’ is not 

measurable in a quantitative sense and merges with their own identity, making it more 

complex and multidimensional than in academic works.  
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2. Scrupulousness 

The second principle is scrupulousness and is here altered in order to fit the Maastricht 

style practice. This notion entails the methods of doing ethical research and is 

originally defined this way:  

 

“Scrupulousness means, among other things, using methods that are scientific 

or scholarly and exercising the best possible care in designing, undertaking, 

reporting and disseminating research. “(Vereniging van Universiteiten, 2018) 

 

In this case, to understand the meaning of scrupulousness in artistic research, 

we looked into the methods of this discipline. Firstly, artistic research is mainly about 

openly paying attention to how the surrounding environment reveals itself. Where in 

academic research there is a linear process of decision-making, in artistic research 

the focus is on openness and not-knowing a priori the exact process and outcome of 

the practice and returning to this not-knowing state throughout the process. Artistic 

researchers should be precise and deliberate in being open to anything that might 

come up. This aspect makes this research emergent and an “unsystematic drifting and 

searching”, where the researcher remains sensitive to the world around them 

(Ernsten, 2018). Secondly, the process itself is the disruption of established, traditional 

ideas and conventions to reach innovative insights. Here, the focus is on having an 

exploration of the unusual and unknown. To reach this, artistic researchers often work 

in the wild, in the field, which means that the use of sources is different. While in 

academic research academic sources are used to back up claims, artistic research is 

more flexible on what they see as a good and valid source. Thirdly, the instrument of 

artistic practice is the researcher itself: “artistic research is all about gaining that 

knowledge through an experience by being involved in some way in an experience” 

(Römgens, 2020). Therefore, the process is also a time of critical self-reflection and 

reflexive, calibrated research development.  
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3. Transparency  

The next ethical principle is transparency, which probably fits the best to artistic 

research and has profound value in this practice. In the NCCRI, it is defined as follows:  

 

“Transparency means, among other things, ensuring that it is clear to others 

what data the research was based on, how the data were obtained, what and 

how results were achieved and what role was played by external stakeholders. 

If parts of the research or data are not to be made public, the researcher must 

provide a good account of why this is not possible. It must be evident, at least 

to peers, how the research was conducted and what the various phases of the 

research process were. At the very least, this means that the line of reasoning 

must be clear and that the steps in the research process must be verifiable.” 

(Vereniging van Universiteiten, 2018) 

 

The interpretation of transparency in artistic research has two main aspects. Firstly, 

the process of becoming transparent is explained. For the research to become 

transparent, there should be documentation of the various steps and decisions made, 

so that others can understand it and relate to it even if they are not familiar with the 

specifics of the field. The way this can be done is by writing down the choices precisely 

and explaining how, when and why certain decisions were made. One researcher 

emphasized the importance of “precision, attention to where do ideas come from” 

(Römgens, 2020). Therefore, naming and explaining become part of the research 

method as well, giving an additional layer to the emergent and unbound style of 

research (of which the process of making is already an integral part). Secondly, the 

reasons for being transparent have to be explained to understand its role in the work 

of the AOK. On the one hand, by describing the various decisions made, the 

researchers are able to reflect on their method and are confronted with questions 

about their own decisions. This provides them opportunities for development and 

highlights the consequences that certain choices have on the process and the 
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outcome. Besides, by being transparent, they understand their work on a deeper level. 

As a consequence, they become more able to experiment as they have an idea of how 

an action will affect the whole. On the other hand, this ethical principle also affects a 

broader group of people. By increasing transparency, others can understand the 

research and form discussions on it, thereby facilitating an exchange of ideas and 

communication within researchers and the audience. Especially because artistic 

research encompasses so many varying disciplines, describing the process and the 

method ensures that researchers feel connected to each other and can relate to each 

other's work. In line with this idea is the concept of sensitivity towards the artistic 

research of others, which is created through reflecting on the transparent work.  

 

4. Independence  

Independence as a pillar of research integrity is perhaps least fitting for the Maastricht 

Style artistic research. Its original NCCRI description holds: 

  

“Independence means, among other things, not allowing the choice of method, 

the assessment of data, the weight attributed to alternative statements or the 

assessment of others’ research or research proposals to be guided by non-

scientific or non-scholarly considerations (e.g., those of a commercial or 

political nature). In this sense, independence also includes impartiality. 

Independence is required at all times in the design, conduct and reporting of 

research, although not necessarily in the choice of research topic and research 

question.” (Vereniging van Universiteiten, 2018) 

 

Going initially from this understanding of the concept, we looked at the response of 

the AOK to this pillar, as they had discussed this in their Symposium on Artistic 

Research Ethics. Within the symposium, they mainly discussed how independence 

seems rather difficult given the entanglement of the artistic research. Independence 

could hardly be a norm that they could take up, given “the interactive way of working” 

(“Notes Symposium AOK”, 2020) in which “the artistic researcher constantly 
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exchanges and acts and reacts in practice” [their italics] (“Notes Symposium AOK”, 

2020). With this in mind, we broadened the code of ‘independence’ to look for a new 

phrasing or understanding of this norm. This broadened code was found 13 times 

throughout the corpus. From this we have found that Maastricht-style artistic 

researchers are dependent collaborators, depending on and collaborating with 

different stakeholders, with academia and academics, with their materials, with the 

Municipality (for funds), with teachers or students (depending on their own position). 

The articles in the corpus also noted their dependence on their own previous 

experiences, which could alter their direction of research. In short, they are 

collaborating with their situation and their history.  

 Given this interpretation (or perhaps lack thereof), it seems fair to exclude 

independence as a pillar that might work in describing what it takes to gain research 

integrity as an artistic researcher. Instead, it was found that many stakeholders are 

involved and the artistic researcher appears to be the interpreter for all of them, 

including for the materials used and any ideas from the artist’s past. This interpreter 

can be said to need “systematische ontvankelijkheid” (AOK, 2017b) (systematic 

receptivity) or, how it has also been phrased throughout the corpus, “not-knowing” 

(“Notes Symposium AOK”, 2020).  

 

 

5. Responsibility 

 

“Responsibility means, among other things, acknowledging the fact that a 

researcher does not operate in isolation and hence taking into consideration – 

within reasonable limits – the legitimate interests of human and animal test 

subjects, as well as those of commissioning parties, funding bodies and the 

environment. Responsibility also means conducting research that is 

scientifically and/or societally relevant.” (Vereniging van Universiteiten, 2018) 
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Similar terms and thoughts were coded under ‘responsibility’ and ‘independence’: for 

the ‘independence’ code showed the impossibility of independence, as there was a 

responsibility towards all involved and, thus, dependent on. In the scientific notion of 

‘responsibility’, the research must be scientifically and/or societally relevant. AOK 

research strives to be an engaging artistic research practice, and like this notion, 

doesn’t wish to stay in isolation. Their translation (or response) to this pillar, was mainly 

discussing a responsibility towards their research emerging from the situation of their 

research: “our steps emanate from being situated” (“Notes Symposium AOK”, 2020). 

This makes it so that some documents went as far to say that norms and virtues 

change given the situation, as those involved and the risks change per situation. The 

latter is a case of narrower ethics, hence, not our focus, as our thematic analysis (and 

the new pillars that we will conclude with) are focused on research integrity and making 

this discussable. In these discussions, the researchers can direct themselves to push, 

ask questions and “engage with the changing world around them” (Van de Werff, 

2020). Engaging with society would require, in some forms of artistic research, 

creating disturbances, and discussions could make clear which disturbances would be 

“relevant disturbances” (“Notes Symposium AOK”, 2020). In the case of theatre, one 

of our interviewees, Inge, discussed relevant disturbances in which audiences are put 

in  uncomfortable situations, for the purpose of causing reflection (Römgens, 2020). It 

can be seen as the responsibility of the artistic researcher to reflect on whether this 

disturbance was relevant and necessary.  

Approximately 21 times the ‘responsibility’ code was found and mainly what 

returned was engagement with the direct community (/situation) and societal 

questions, and doing this reflectively. Perhaps responsibility is best adapted by the 

AOK themselves already: “Rather than only paying credit or doing justice to these 

communities, we also want to reach and enrich these communities” (“Notes 

Symposium AOK”, 2020). How this will translate into new principles, will be discussed 

in a later section.  
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6. Other 

The previous sections were focused on the five pillars already represented in the 

NCCRI, whereas this section focuses on other values which weren’t yet included. 

Many of these ‘other’ values already will find their way back into the new pillars, as 

they seemed more related to the previous pillars than we had imagined. An example 

of this is the perhaps rather vague value of “not-knowing”, which is also discussed 

under ‘Scrupulousness’. In total 31 ‘Other’ values were found, of which many were 

values about the tools necessary to engage with research integrity at Zuyd and AOK. 

Most notably is ‘sensitivity’, which was discussed at least 7 times (“Notes Symposium 

AOK”, 2020; van de Werff, 2020; AOK, 2017a; Ernsten, 2018; Vermeulen, 2020). 

According to the corpus, sensitivity is important for the student, artistic researcher, and 

for the different audiences engaging with the artistic research practice(s). It involves 

becoming aware, or being sensitive towards, implicit choices, expected norms and 

forms in and of their research process, their artistic discipline, and society at large. It 

appears as though sensitivity is not so much wished to be a pillar, but rather, is 

supposed to make the artistic researcher sensitive towards the pillars. Values like 

‘reflexivity’ and ‘shared understanding’ are similar to ‘sensitivity’ in this regard. Other 

values that were coded ‘Other’ tie in with narrow research ethics and are not of 

concern, given the general moral culture at AOK.  

 Finally, the ‘situational specificity’ was also listed under ‘Other’, as a means to 

make aware that whatever pillars we would eventually conclude with, these pillars are 

intended as a means towards conversation rather than what research integrity for 

Maastricht-style artistic research ultimately comes down to.  
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D. Pillars of Conversation 

Based on these findings from the thematic analysis and the original principles of the 

NCCRI we created new pillars that are fit for Maastricht style artistic research, which 

are now presented. The principles of Honesty and Transparency remain the same, 

however, their meaning is adapted to the unique character of this practice. The 

principle of Scrupulousness is changed into Openness, which encompasses the 

emergent method used in this research. Independence and Responsibility are 

grouped together under the notion of Connectedness. This principle entails the 

interactions between artistic researchers and other entities as well as considerations 

of acting responsibly during their practice. Lastly, the findings under the code ‘Other’ 

are integrated into all of the four new pillars, since they are overarching ideas that 

need to be taken into account when discussing research integrity.  

 

 

Honesty 

 

 Honesty means, among other things, being sincere in representing the situation 

in which the artistic practice is embedded. The artistic researcher is aware and 

communicative about their position within this situation and how this position affects 

their process and results. Fictions, when they elicit something in reality, could be an 

instrument in portraying and arriving at results.  

 

Openness 

 

 Openness means, among other things, being open and sensitive to all that 

might emerge throughout and outside of the artistic research process, including 

questioning convention. Hereby, the researcher is an instrument in the process, who 

takes care to continuously reflect on themselves and their (research) practice.  

 

Transparency 
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 Transparency means, among other things, documenting the research process 

and its influences clearly. Hereby, the decisions and the reasoning behind them are 

made explicit. The aim of being transparent is to improve the artistic research practice 

by means of fostering exchange and promoting self-reflexivity.  

 

Connectedness 

 

 Connectedness means, among other things, interacting and connecting with 

the situation at hand, the materials, the stakeholders involved, and other disciplines. 

This entails being open towards all emerging inputs and taking care in translating 

these inputs. Thus, there is a responsibility to not operate (as if) in isolation, but to 

engage with and pose societally relevant questions about the changing world. These 

questions can result in disturbances, which are acceptable if relevant.  

 

 

Recommendation 1a: Honesty 

Integrate the proposed adaptation of the principle of honesty. 

Recommendation 1c: Transparency 

Integrate the proposed adaptation of the principle of transparency. 

Recommendation 1b: Openness 

Integrate the newly proposed principle of openness. 

Recommendation 1d: Connectedness 

Integrate the newly proposed principle of connectedness. 
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E. Discussion Points 

In order to make the adapted pillars more operationalizable, we formed questions and 

statements that address the four concepts of honesty, openness, transparency and 

connectedness. Firstly, the questions (see under ‘What it means’ in Figure 4.) are 

about the concepts themselves and can serve as a basis for a discussion on the scope 

and applicability of the principles. There are no right -or-wrong answers to the 

questions as they should form the starting point for debate and reflection on what the 

four principles mean for each artistic researcher. Secondly, the statements (see under 

‘What it is not’ in Figure 4.) are about what the adapted pillars do not mean, more 

specifically, actions that should be avoided in good artistic research based on the four 

notions. Here as well, certain actions can still be acceptable in a specific situation and 

are not absolutely right or wrong, however, in general they go against the principles. 

The questions and statements are only meant as examples and possible discussion 

points and provide by no means an exhaustive list of topics that can be addressed. 

Other questions can also be formed that address, for instance, the specifics of the 

discipline better or are based on personal case studies. They should be used together 

with the definition of the adapted pillars. 
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Figure 4. Discussion Points for the Adapted Pillars 
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4. Recommendation II: Educational Approach 

 

In this part we add onto the adapted NCCRI with a proposed educational approach 

which will help to translate the adapted NCCRI principles into practice. Traditionally, 

ethics education has focused merely on providing knowledge about ethical guidelines. 

The use of these guidelines is common in ethics teaching, as it serves as a tool to 

reduce concerns on the lack of relevance within student’s research. (Frisque & Kolb, 

2008). While the provision of basic knowledge about ethical guidelines is important, 

previous research in behavioural ethics has shown that knowing about normative 

theories in itself does not necessarily mean that one will behave ethically (Brandt & 

Popejoy, 2020). Hence, it is important for ethics education to focus on translating 

ethical knowledge into ethical behaviour (Bolt, MacNeill, McPherson, Barrett, Ednie-

Brown, Miller, Sierra & Wilson, 2016a). In order to understand how to make the 

researchers of the AOK Institute behave ethically, we draw on psychological theories 

of behavioural change and incorporate these while designing our proposed 

educational recommendations. In this way, we can underpin the proposed approaches 

with conditions based on behavioural psychology.  

Thus, the section is structured as follows. First, we will put forward the 

transtheoretical model of behavioural change and the sensemaking theory to 

determine which particular conditions the practical recommendations need to adhere 

to. Then, based on these conditions, we propose two possible practical methods. The 

first is a research integrity training consisting of interactive lectures and workshops, 

which is meant to initiate the behavioural change process. The second is a toolkit 

consisting of a concept map and online forum, which are meant to maintain the 

behavioural change process. The behavioural change literature supports the efficiency 

of these practical recommendations and we believe that increased awareness on 

research integrity can be cultivated effectively into the artistic researchers of the AOK 

Institute by supplementing the adapted NCCRI by these educational approaches. 
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A. Recommendation 2: Education Approach 

 

 

 

 

Transtheoretical Model (TTM) 

One of the most well-known theories to model behavioural change is the 

transtheoretical model (TTM), or the Stages of Change by James Prochaska and Carlo 

DiClemente (Cherry, 2019). This model assumes that individuals, in order to change 

their behaviour, have to proceed through a specific series of sequential stages 

(McGuire, 2005; Al Rawahi, Asimakopoulou, Masood, Al Bulushi, Al Yaqoob & 

Newton, 2020). The model has been applied in various cultures and ethnicities, mostly 

over a multitude of health behaviours ranging from exercise to organ donation (Sardi, 

Idri, de Gea, Toval & Fernandez-Aleman, 2019), however it can also be applied to 

other disciplines and fields.  

 In order for one to commit to behavioural change they need both motivation and 

self-efficacy in order to be successful in their goal of altering their behaviour (Dixon, 

2008). Motivation with an end-goal of behavioural change is defined as “the 

individual’s psychological force or energy that impels a person to a specific goal” 

(Sheldon, Williams & Joiner, 2003). Within the notion of motivation there are two 

different types based on certain reasons or goals that give rise to an action for the fun 

or challenge entailed instead of pressure or possible rewards. Having this intrinsic 

motivation seems to result in high-quality learning and creativity (Ryan & Deci, 2000), 

which can benefit individuals greatly. The other type of motivation, called extrinsic 

motivation, can be understood as performing an action with the sole reason of having 

it lead to a separable outcome. In classic literature, extrinsic motivation has not been 

put on the same pedestal as intrinsic motivation (deCharms, 1968). As individuals can 

Recommendation 2 

Take an educational approach that focuses on translating ethical knowledge and intent of 

researchers/students into ethical behavior. 
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perform a certain action (e.g. studying for a test) for an extrinsic motivation (e.g. to not 

fail the test which leads to punishment from your parents) they tend to perform these 

actions with resentment, resistance and disinterest (Ryan & Deci, 2000).  

 Besides motivation, self-efficacy is described as a person’s belief about their 

capabilities to change their behaviour (Dixon, 2008). The amount of effort a person 

will put into behavioural change, the amount of time they will persist in the face of 

obstacles are also determined by a person’s self-efficacy. Therefore, the stronger the 

perceived self-efficacy, the more active the coping efforts are and the more chance 

one has to change their behaviour (Bandura & Adams, 1977).  

The theoretical framework of the model is built upon two main components: (A) 

stages of change and (B) processes of change. Firstly,  the stages of change include 

six exclusive levels: (1) precontemplation, (2) contemplation, (3) preparation, (4) 

action, (5) maintenance and (6) termination (Sardi et al., 2019; Prochaska, Redding & 

Evers, 2008). The six stages of the model and their descriptions are illustrated in the 

figure below. 

Figure 5. Illustration of the Transtheoretical Model.  
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Secondly, the TTM describes several processes of change which are 

suggested to aid the transition from one stage to the other. One element that plays a 

significant role in many of these processes of change and is very specifically relevant 

to promoting research integrity is the process of decision making. Therefore, the next 

section will discuss factors to enhance people’s decision making process as a way to 

aid people’s transition from one stage to another.  

Now that we have identified the specific stages of the transtheoretical model, 

let us apply this model to the assignment of our client: to promote research integrity 

among artistic researchers. In order to promote this behaviour, i.e. becoming more 

aware of research integrity can be called as behavioural change, because it is a 

transformation from going to somewhat being aware of research integrity to actually 

consciously using methods to enforce research integrity within their research projects. 

TTM states that for behavioural change to happen, individuals need a willingness and 

a readiness to change (Sardi et al., 2019). The willingness is encompassed in the pre-

contemplation stage and the contemplation stage (Sardi et al., 2019). The readiness 

to change, on the other hand, is covered in the preparation stage of the model. The 

incorporation of research integrity in artistic research, then, should provide 

researchers with (1) a reason to incorporate research integrity into their work 

(willingness) and (2) the researchers should have the means to actually do so 

(readiness). According to TTM, the willingness precedes the readiness. Therefore, the 

AOK Institute should first clarify why the cultivation of ethical sensitivity in artistic 

research is important, not only for their participants, but also for the students and 

researchers themselves. Thereafter, when the researchers understand the importance 

of incorporating research integrity in their research and are willing to do so, they arrive 

at the preparation stage of the transtheoretical model, in which they need the means 

to incorporate research integrity. This can manifest itself both in a theoretical way in 

the form of a (adapted) code of conduct, but also in the practical ways we will outline 

in the sections below. 

The process of decision making is an important part of many of the change 

processes of the transtheoretical model (Prochaska, 2008). Both the pros as well as 
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the cons of behavioural change are represented by decision-making variables 

(Prochaska, 2008). For one to decide whether the pros outweigh the cons in order to 

change their behaviour, the process of decision making must take place for the 

individual to finally make the decision whether or not they are willing and able to go 

through behavioural change. In order for an individual to make a decision, they would 

first have to evaluate the different courses of action and pick a choice that seems most 

favourable (Bagdasarov, Johnson, MacDougall, Steele, Connelly & Mumford, 2015). 

One approach which has shown to be effective in enhancing ethical behaviour, is the 

sensemaking approach (Mumford et al., 2008). 

 

 

Sensemaking Theory 

The sensemaking approach to ethics education assumes that researchers’ integrity is 

shaped by their individual decisions. Therefore, it proposes that providing these 

researchers with a clear framework of ethical decision-making will improve their 

integrity by helping them to navigate complex situations (Kligyte et al., 2008). 

Sensemaking refers to the cognitive process of integrating several different sources 

of information into an overall mental model that guides decision-making during a 

complex problem. Sensemaking is particularly important when making ethical 

decisions since ethical decisions often involve the consideration of different competing 

interests, and do not have a clear right or wrong answer (Kligyte et al., 2008). 

Additionally, it is important for students from artistic faculties to be able to make their 

own ethical decisions since after they have graduated, most of them will not be 

required to gain ethical approval for their projects (Bolt et al., 2016a).  As a result, we 

recommend the AOK to take a sensemaking approach to enhancing ethical behaviour 

of their students and researchers. 

Mumford et al. (2008) have developed a sensemaking-model that illustrates 

how sensemaking might apply to the ethical decision-making process of researchers. 

As illustrated in Figure 6, when a researcher encounters a problem with ethical 

implications, his/her decision-making process can be described as follows:  Firstly, 
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situational factors (e.g., codes of conduct) and personal biases influence his/her 

appraisal of the problem. Secondly, the researcher defines or frames the nature of the 

problem. If the researcher defines the problem as having ethical implications, (s)he is 

more likely to make ethical decisions. However, when the situation is seen as having 

both ethical implications and implications for the achievement of personal or 

professional goals, the researcher experiences emotions that are likely to influence 

his/her decision. Thirdly, the researcher relies on information from prior experience to 

construct or select a mental model to guide the decision-making process. Fourthly, 

this mental model is used to forecast or predict the likely outcomes of different actions. 

Fifthly, the researcher self-reflects about these predicted outcomes, which influences 

his/her evaluation of the viability of the selected mental models. This self-reflection 

can lead to the selection of the actual mental model that is applied and the decisions 

made. Hence, sensemaking influences ethical decision-making of researchers 

because it enables them to interpret complex situations (Kligyte et al., 2008; Mumford 

et al., 2008).  

 

Figure 6. The Sensemaking Model (Mumford et al, 2008, p.318) 
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In this way, the sensemaking approach provides a better alternative for ethical 

decision-making and change than the ten processes of change of the TTM model that 

often go along with the sensemaking theory (see Transtheoretical Model section). 

However, these processes are mainly meant to be applied to behavioural changes 

regarding health issues and are not as useful in this context of ethical research habits. 

Thus, we argue that instead of these processes, the sensemaking-approach helps the 

transition not only from the precontemplation stage to the contemplation and 

preparation stage, but also that it is plausibly effective in providing a permanent basis 

for ethical decision-making. In this way, the sensemaking-approach is also helpful for 

the transition to the later stages of the transtheoretical model, such as action, 

maintenance and termination (Mumford et al., 2008; Prochaska, Redding & Evers, 

2008). Thus, we use the steps defined by the transtheoretical model, and the 

sensemaking model as an approach to transition between these steps, to develop 

conditions for a well-functioning implementation.  
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Figure 7. Checklist for an effective research integrity training 
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B. Recommendation 3: Research Integrity Training 

 

  

Our second recommendation to the AOK is  organizing a research integrity training 

consisting of interactive lectures and workshops for Master and PhD students in artistic 

research. The aim of this training is to equip participants with sufficient intrinsic 

motivation and strategies to deal with the complex situations they face during their 

day-to-day practices with integrity. Based on our interview with Vermeulen (2020) we 

concluded that this training is most beneficial to Master and PhD students who are 

interested in artistic research. We concluded that most bachelor students would 

benefit more from a training that focuses on topics regarding the integrity and ethics 

in their discipline, that are not (per se) related to research. Additionally we concluded 

based on our document analysis, interviews, and client meetings that the current 

researchers at the AOK already incorporate and are reflexive about research integrity 

principles in their research. Therefore, having access to the adapted pillars and the 

toolkit would be sufficient for them. Hence, the training is intended for Master and PhD 

students who are being trained to become artistic researchers.   

The learning outcomes that participants are expected to reach by the end of 

the training are: having gained intrinsic motivation to enhance their research integrity, 

having gained sufficient knowledge about research integrity in artistic research, and 

having obtained sensemaking skills to translate this motivation into action. The 

proposed integrity training consists of five sessions and one individual or group 

assignment. The first four training sessions can be spread over two or more days, then 

students should get time to work on the assignment after which the final session 

follows. These sessions can be taught by one of the researchers at AOK who is 

familiar with the adapted NCCRI pillars.  We expect the training sessions to take 

between one and two hours. The detailed explanation of how each training session 

Recommendation 3 

Organise an interactive research integrity training to guide participants through the stages of 

the TTM model by promoting their intrinsic motivation, self-efficacy and sensemaking skills. 
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will contribute to the participants ability to reach these overall intended learning 

outcomes will be described below in the sub recommendations. 

To maximize the effectiveness of the proposed training, we incorporated the 

criteria for an effective integrity training derived from the theoretical framework 

(Cherry, 2019; Nebeker, 2014; Mumford et al., 2008), described above in the following 

ways: Firstly, the proposed training aims to promote participants’ intrinsic motivation 

by (a) showing participants the purpose and relevance of research integrity in artistic 

research, (b) by incorporating topics that students have indicated to be interested in, 

or have questions about, (c) illustrating that research integrity relates directly to 

professional success and is not ‘just a bureaucratic hurdle’. The latter was done 

through the incorporation of realistic examples of how knowing about research 

integrity can be a useful tool to navigate professional challenges.  Secondly, the 

training aims to provide participants with the knowledge, skills, and means to 

implement their intended behavioural change. The knowledge will be provided to 

students during the interactive lectures. The skills will be taught during the workshops 

that are steeped in the sensemaking model (Mumford et al., 2008). The other means 

will be provided to them by familiarizing them with the interactive concept map and 

discussion platform that are described in the last recommendation. Thirdly, the training 

is designed to guide participants through all stages described in the TTM to ensure 

effective change in behaviour. Therefore, the training is designed in a way that the 

different training sessions focus each on different strategies that together aid the 

participants to proceed through all stages from the precontemplation up to the 

maintenance stage (Cherry, 2019).  

 Based on previous research about human learning, we expect that the 

proposed interactive format of an integrity training is the most effective approach to 

reach these intended learning outcomes (Nebeker, 2014). While designing the training 

we incorporated evidence-based principles based on research of human learning that 

according to Nebeker’s study (2014) maximize the effectiveness of an integrity 

training. Firstly, this training approach will enhance the learning process by applying 

student-centred teaching and learning. This will be done through the incorporation of 
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e.g., case study analyses, role-plays, collaborative group projects and interactive 

lectures.  Secondly, the training will start with a short low-stake assessment (e.g., 

discussion or brainstorming) to get a sense of students’ familiarity, and preconception 

about the topic. Since preconceptions influence the learning process, this low-stake 

assessment can help the teachers to optimize the students’ learning 

processes.  Fourthly, the training will include a formative assessment to give teachers 

an overview of how students are thinking about the content and hence an opportunity 

to address misconceptions.  

The following part provides sub recommendations about the content of the 

different training sessions and the assignment. As illustrated in Figure 8 the 

recommended training consists of (a) an interactive introductory lecture, (b) a 

workshop which provides students with case studies, (c) a workshop about the 

influences of cognitive biases and emotions in research, (d) a workshop to enhance 

problem-solving skills, (e) an individual or group assignment, (f) a final evaluation 

session. Each part of the training aims to aid students to proceed to the next stage of 

change.  Additionally, the next part describes the format, and intended learning 

outcomes of the 5 different training sessions and the assignment. 
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Figure 8: Overview of the training structure and link with TTM model. 

1. Recommendation 3a: Interactive lecture 

 

 

 

 

We recommend the AOK to start the first training session with an initial brainstorming 

discussion followed by an interactive lecture. During this session the participants will 

be asked to speak about their own personal views on what ethics and research 

Recommendation 3a: Session 1 

Organise an interactive lecture to introduce participants to the topic of research integrity 

and the adapted version of the NCCRI for Maastricht-style artistic research. 
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integrity means in the context of Maastricht-style artistic research for them (Mumford 

et al., 2008). This brainstorm session helps teachers and participants to gain an 

overview and understanding of the preconceived ideas and biases that the students 

hold in regard to the adapted NCCRI principles. After the initial brainstorming in 

session there would be an introductory lecture about what research integrity means. 

At the end, there should be an open panel discussion where potentially ambiguous 

ideas or unanswered questions can be better addressed. When the audience has 

been familiarised enough with the meaning of research integrity within Maastricht-style 

artistic research, the lecturer should move on to explaining the adapted NCCRI pillars. 

It would also be good to explain how and for what reasons it has been changed to 

better fit the research style of AOK artistic projects. This will help to show students the 

importance of using research integrity in artistic research. The introduction of the 

adapted NCCRI for Maastricht-style artistic research will be useful because students 

will be able to use a tangible set of guidelines to promote the research integrity in their 

own projects. The initial brainstorming, lecture, and open panel, aim to familiarise 

students with basic ideas of research integrity. This will lay the foundation for a more 

in depth and interactive future discussion among smaller groups of students during 

the later workshops. The workshops will then enable students to express their opinions 

on the theories that have just been introduced to them among each other.  

On a practical note, we recommend to AOK that the selected lecturers should 

be well known and respected artists and artistic researchers. This is also in order to 

stimulate participation among students, if there is a famous artist-researcher willing to 

speak about the ethical issues and research integrity of their own projects (Harrison, 

2010). Then the students might be more willing to participate and engage in the 

discussion. It would also be useful for the lecturers to discuss their own experiences 

related to research integrity because it would motivate students to analyse their own 

belief systems (Mumford et al., 2008). We also suggest, to invite artistic researchers 

from different fields of art, for example design, or performance arts. This will provide a 

diverse set of issues that require different ethical consideration and strategies to be 

solved. In addition, we recommend the AOK to invite experts in the field of research 
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integrity as guest speakers. This is because research integrity experts could easily 

outline and explain the potential research integrity issues that exist within current and 

older AOK artistic projects through a case study analysis (Eckhaus & Davidovitch, 

2018). Furthermore, having research integrity experts would also help to answer more 

complex ethical and research integrity questions that artistic researchers might not be 

able to answer fully (Eckhaus & Davidovitch, 2018). Hence, we recommend the AOK 

to reach out to a mixed group of potential speakers of both popular artists and more 

specifically artistic researchers while also having research integrity experts. This 

would hopefully motivate the students to participate and have at the same time high 

quality answers in regard to research integrity questions. 

        Based on our research we expect that the most effective method of applying the 

implications of the TTM and the sensemaking model is by starting the training with a 

brainstorming session and continuing with a lecture (Cherry, 2019; Nebeker, 2014). 

Firstly, the initial brainstorming forces the participants to analyse their own beliefs . 

The brainstorm precedes the lecture because we want to see the students' personal 

views on the subject without being influenced by the lecturers’ presentation (Mumford 

et al., 2008). This can be considered the transition process from the pre-contemplation 

phase to the contemplation phase of the transtheoretical model as illustrated in the 

TTM Figure 8 (Mumford et al., 2008). This is where the students initiate this process 

of self-reflection and reflection about current and old case studies, which will increase 

their willingness to apply research integrity to their own projects (Nebeker, 2014). This 

session also provides the opportunity to gain insights into the situational factors that 

influence a student's decision making process as described in the sensemaking model 

(Mumford et al., 2008). For example, the brain-storming session will help to get a better 

grasp at understanding the students’ preconceptions about research integrity. 

Secondly, the lectures on general research integrity theory and the adapted NCCRI 

pillars provide the necessary information for the students to have the means to start 

to change their approach. This can be viewed as the readiness part of the 

transtheoretical model. This is still part of the precontemplation step in the Figure 9. In 

order for there to be change, Zuyd Hogeschool needs to provide the necessary 
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information for the students to start changing their behaviour regarding research 

integrity within artistic research. The adapted NCCRI would do exactly this, provide 

the guidelines necessary to start this behavioural transition. 

 

Figure 9: First session linked to TTM model. 

 

         The Q&A session after the lecture will allow the students to interact face to face 

with artistic researchers and research integrity experts. The proposed format of the 

training which includes lectures and workshops, the training is able to provide an 

interactive learning environment that helps students to develop complex ethical 

decision-making skills. This fits with the contemplation part of the sensemaking model. 

This is because the Q&A session will allow the students to interact with the artistic 

researchers and research integrity experts where they can explain why it is important 

for artistic research to have research integrity. Being in the presence of important 

artistic research makes the message of applying research integrity much more 

impactful to the students who aim to pursue a profession in artistic research (Harrison, 

2010). As a result, we recommend the AOK structure the initial session in this way in 

order to incorporate and maximise the effect of the TTM and sensemaking models 

illustrated in the figures. 
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2. Recommendation 3b: Case study workshop 

 

  

 

 

We recommend the AOK to dedicate the second training session to a workshop during 

which students practice how to apply the adapted NCCRI pillars to diverse real-world 

case studies. The intended learning goals of this session are (a) understanding the 

complexity of situations with ethical implications that artistic researchers face in their 

practice, (b) increasing intrinsic motivation by showing the relevance of research 

integrity in artistic research, (c) learning how to apply the adapted NCCRI to artistic 

research projects. This session aims to achieve these learning goals by providing 

students with different case studies of artistic (research) projects. Based on the 

literature review, we recommend the AOK to include multiple, realistic case studies 

that raise different research integrity-related questions (e.g. openness, consent, 

transparency) that are relevant to the students’ disciplines, to maximize the 

participants' gain in skills (Brock et al., 2008). Additionally, we recommend the AOK to 

discuss projects that the students are working or have worked on before as case 

studies during the workshops (Bolt et al., 2016a; Vermeulen, 2020). During this 

workshop students will deliberate on  these case studies in small groups and report 

back to the rest of the group by addressing several questions related to the integrity 

of these case studies. Additionally, students will be asked to take different  

perspectives e.g., the participants’, the researcher’s, the ethics committee’s 

perspectives while they deliberate on these case studies. A detailed description of the 

lesson plan of this workshop including possible case studies to include, and exercises, 

can be found in appendix B. 

 This workshop will help participants in the precontemplation stage to proceed 

to the contemplation stage by illustrating the benefits of incorporating research 

Recommendation 3b: Session 2 

Organise a workshop to enhance participants’ skills to apply the adapted version of the 

NCCRI to diverse, complex real-world case studies. 

 
 



 
 
 

59 
 

 
 
 

integrity in artistic research promoting motivation to enhance one’s research integrity 

(Figure 10). Additionally, this workshop will help participants that are already in the 

contemplation stage to proceed to the preparation stage by illustrating the barriers that 

they have to overcome to enhance research integrity in artistic research and providing 

them with skills to overcome these barriers.  

 

 

Figure 10: Case studies workshop linked to TTM model. 

 

 

 

3. Recommendation 3c: Workshop about biases and emotions 

 

 

 

 

We recommend the AOK to dedicate the third training session to the influence of 

(unconscious) cognitive biases and emotions, while doing artistic research. The 

intended learning goals of the first section of the workshop are the following: Firstly, 

this workshop aims to enhance students’ understanding of how different biases 

Recommendation 3c: Session 3 

Organise a workshop to enhance participants’ understanding of the influence of cognitive 

biases and emotions in research. 
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influence the decisions that researchers make which might have implications for their 

integrity. Secondly, by making participants aware of their own biases this workshop 

aims to make research integrity personally relevant to the participants. Thirdly, this 

workshop aims to teach participants useful skills that can help them to reduce the 

impact of their (unconscious) biases. Similarly, the intended learning goals of the 

second section are to gain an understanding of how one’s emotions, either evoked 

during or before the research, can influence their decisions; and to teach them skills 

on how to reflect on and constructively deal with one’s emotions (Keinemans, 2015).  

This session aims to achieve these intended learning outcomes by letting students 

experience their own biases through different exercises like the Wason Rule Discovery 

test (Klayman & Ha, 1989). After students have experienced that they are themselves 

subject to cognitive biases, the meaning and implications of these biases in the context 

of artistic research will be discussed. Similarly participants will do exercises to reflect 

on how emotions influence decision making during artistic research. The detailed 

description of the lesson plan of this session can be found in Appendix C. 

This session will help participants to proceed from the contemplation stage to 

the preparation stage by identifying misconceptions and barriers to research integrity 

related to biases and emotions. Additionally, this session aims to support participants 

to overcome these barriers. Additionally, this session can help participants who are 

already in the preparation stage to proceed to the action stage by helping them to  

develop realistic goals and teaching them skills to reach these goals. 

 

 

Figure 11: Workshop on biases and emotions linked to TTM model. 
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4. Recommendation 3d: Problem-solving workshop  

 

 

 

We recommend the AOK to dedicate the fourth training session to enhancing students’ 

problem-solving skills by teaching them how to identify root causes of an effect. During 

this workshop, students will learn how to schematize complex problems by using the 

Fishbone. The Fishbone diagram is a useful tool to help students to track down the 

underlying origins of the problem, the stakeholders involved, the goals, and relevant 

integrity principles. The Fishbone diagram looks like a fish’s skeleton with the problem 

or situation at its head and the different causes of the problem or situation feeding into 

its spine, as illustrated in Figure 12 (Giol,  2019).   

 

Figure 12. Fishbone Diagram. 

 

Recommendation 3d: Session 4 

Organise a workshop to enhance participants’ skills to break down complex 

ideas/problems in a structured way by identifying root causes of an effect or problem. 

. 
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The fishbone diagram has been shown to be a useful tool to structure brainstorming 

sessions in different artistic disciplines like music. It can be useful to find solutions that 

take into account the desirability of the different methods, equipment, materials, given 

the environment and stakeholders. Hence, applying the Fishbone model aims to help 

students not to overlook important factors while making decisions (Giol, 2019). 

Additionally, a study by Rubenstein and colleagues (2020) has illustrated that using 

problem-identification strategies like applying the Fishbone diagram were significantly 

related to improved generation of creative ideas to solve problems.  The intended 

learning goal of this workshop is that students enhance their skills to develop an 

accurate understanding of complex situations which then in turn decreases the chance 

that they will take short-sighted decisions when they face situations that have ethical 

implications. This workshop helps students to proceed from the preparation to the 

action stage through the enhancing participants’ sensemaking processes at the 

moments they have to frame the situation (Mumford et al., 2008). For example, 

students are more likely to frame the situation as having ethical implications if they are 

aware of the different situational factors (e.g. the fact that a project is embedded in a 

community) that are linked to these ethical implications. 

 

Figure 13: Problem-solving workshop linked to TTM model. 
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5. Recommendation 3e: Individual or group assignment 

 

 

 

 

We recommend the AOK to include at least one individual or group assignment during 

the training in which the students can apply all the knowledge they gained during the 

course on a project they are currently working on. This will help the teachers to get an 

overview of what students have learned from this training and gives them an 

opportunity to identify areas for improvement and address misconceptions. During this 

assignment, participants are asked to evaluate the aspects discussed during the 

training for their own projects. Based on the interview with Vermeulen (2020) we are 

convinced that it is especially important to link training content with the students’ own 

projects.  This is beneficial to their learning process because (a) showing students the 

relevance of the training content for their own project is crucial to creating intrinsic 

motivation among students and (b) students find it often very difficult to incorporate 

what they have learned in class in their own projects. Overall this assignment will help 

the participants to proceed to the maintenance stage by enhancing the skills they need 

to effectively incorporate the four adapted NCCRI pillars in their future research 

projects. 

 

Figure 14: Assignment linked to TTM model. 

Recommendation 3e: Session 5 

Provide students with an individual assignment in which they have to apply the skills and 

knowledge they have learned during the training to their own projects. 

.  
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6. Recommendation 3f: Evaluation session 

 

 

 

We recommend the AOK to organise a final session during which students can share 

their experiences regarding the assignment and receive feedback from each other and 

the teacher. This feedback session will help the participants to proceed to the  

maintenance stage by providing the opportunity to address ambiguities, reflect on the 

value of integrating the adapted NCCRI pillars in their own project, and discuss what 

this training has taught them.  Additionally, students will also be able to give feedback 

to the teachers about the training, which should be taken into account to improve future 

sessions. An evaluation form for the training evaluation can be found in appendix F. 

 

Figure 15: Evaluation session linked to TTM model. 

 

 

  

Recommendation 3f: Session 6 

Organise a final discussion session to share experiences about the course and the 

individual assignment. 
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7. Training Session Overview 

Overall, these sub recommendations about the different training sessions and the 

assignment have illustrated how the proposed training aims to successfully guide the 

participants from the precontemplation stage to the maintenance stage. Figure 16 

illustrates through which processes the training content aids the behavioural change 

process throughout the different stages of change in the TTM. It illustrates how the 

content of each training session is linked to the different processes described in the 

sensemaking model, which all influence the integrity of decisions made by researchers 

(Mumford et al, 2008). Hence by targeting these decision-making processes, to 

enhance students’ sensemaking skills, this training aids students to proceed through 

the different stages of the TTM.  
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Figure 16. Training linked to the Sensemaking model. 
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Subsequently, Figure 17 illustrates how the content of each sub recommendation is then 

linked to the transtheoretical model.  

 

 

 

Figure 17. The research integrity training linked to TTM. 
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Lastly, Figure 18 gives an overview of the complete training content and the related 

expected learning outcomes. 

 

 

Figure 18. Overview of training content and learning outcomes. 
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C. Recommendation 4: Everyday Tool and Online Discussion Platform 

 

 

 

Maintenance and Termination (relapse prevention): Concept Map & Online 

forum 

Lastly, we recommend (i.) an interactive concept map and (ii.) an online discussion 

forum to successfully complete the final stages, maintenance and termination,  of the 

transtheoretical model. In this stage, it is critical to teach students an ethically sensitive 

research behaviour for the long term. If either of the two stages fail to be completed 

students will disregard what they learned during the training and might return to be 

less focused on research integrity. Therefore, the tools proposed here should not be 

dismissed as less critical for the outcome of this training process but be enforced with 

similar seriousness. The operational focus of these last stages is to provide students 

with the ability and resources to maintain their behavioural change and avoid a relapse 

into old patterns (Mumford et al., 2008). Its target group goes beyond the Master 

students as a map and the online forum are accessible for anyone from the institute. 

The overall aim, however, is to manifest an ethical awareness into the research culture 

of the AOK.  

         The tools proposed for these stages shall not be adopted independently from 

the prior mentioned research integrity training but should be seen as a final step in this 

long term process of change. Drawing back to the distinction between intrinsic and 

extrinsic motivation, both tools rely on the intrinsic motivation that has been 

established through the research integrity training (Ryan & Deci, 2000). The tools do 

not provide extrinsic motivation since they are not mandatory to use, nor is there an 

economic incentive for it. Its success largely depends on whether students understood 

the pros of doing ethical research and the cons of not doing so, i.e. whether they have 

Recommendation 4 

Provide students with an everyday tool and online discussion platform. 
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intrinsic motivation for it. Both the concept map and the discussion forum are ways for 

students to enhance their ethical sensitivity independently from their courses and 

tutors. The outcome of either one of them depends on the input from the students. The 

tools ensure that after realizing the value of research integrity they have the resources 

to identify (via the map) and solve (via the forum) ethical dilemmas. In other words, it 

provides them with resources to fulfil the readiness condition of the transtheoretical 

model (Mumford & Hougen, 2008). By adopting both tools, the AOK completes the 

behavioural change process. If conducted with patience and commitment a culture of 

ethical research will be even further ingrained into the institute. Even more excitingly, 

students walking out of their educational program will be lifelong ethical researchers. 

  

Why We Need the Toolkit 

More than an informative intervention through a research integrity training is required 

to maintain ethical sensitivity among students.  As even the most attentive students of 

the ethical training might get lost in the labyrinth of ethical considerations, it is therefore 

essential to give students an individual tool that they can use to guide them through 

artistic research integrity. As outlined in the transtheoretical model it is our aim to make 

students self-efficient ethical researchers. Nevertheless, non-ethical or a-ethical habits 

often persist despite information interventions such as the recommended training 

(Wood, 2017). Therefore research integrity needs to become a part of the research 

routine, which is referred to as the modus operandi of the research. Once ethical 

research becomes a habit its maintenance will not require much time or effort; it is the 

optimal state of maintenance. Fogg (2011) has argued that especially ‘tiny habits’ have 

proven to be most effective in changing individuals’ behaviour. The smaller and easier 

the habit, the less likely individuals get frustrated about it and eventually relapse into 

being less aware of research integrity during their research. To avoid such an 

outcome, Thaler and Sunstein (2009) have argued for the nudging effect.  This effect 

occurs when an environment is established in which the adoption of a favoured 

behaviour is easy while the continuation of past behaviour is discouraged. In such an 
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environment, people are nudged into a certain direction. In this case the students will 

be nudged into the direction that promotes an enhanced ethical sensitivity. In essence, 

the simplest path to a behaviour will be the most successful. 

         Based on TTM, the insights into intrinsic and extrinsic motivation, and the power 

of habits we created two tools that will allow students to promote ethical sensitivity in 

their research behaviour for the long term. Both tools are simple, easy to access, 

provide autonomy and freedom to integrate research integrity as a habit. 

 

How the Toolkit Should Be Designed 

The interactive concept map is meant to set a starting point for students to think about 

research integrity independently. A proposal for what such a map could look like can 

be found in the Appendix G. The map covers common ethical considerations based 

on the adapted NCCRI. It fits Maastricht-style artistic research and allows students to 

reflect upon their own research projects critically through a set of questions. The 

concept map can be accessed from anywhere with a WIFI connection on the AOKs 

website. Its interactive character, through the questions, movement and playful 

character, is supposed to spark students’ excitement and interest. The integrated 

questions are designed to be broad and flexible, which allows an application to all 

kinds of different research projects. It is intended that students will be able to use the 

map as a guide for assessing their projects’ ethicality and may shed light on ethical 

dilemmas. It gives an overview of the different layers of research integrity and its 

possible implications when doing research. 

         It has long been proven that visual learning is one of the most effective and 

simplest ways for people to understand complex topics. In multiple studies has 

concept map learning been associated with an enhanced understanding and better 

memory (Araujo & Gadanidis, 2019; Wong, Sundararajan, Adesope & Nishida, 2020). 

The interactive, online nature of this map is also beneficial to the learning process of 

students because the gamification of tools has been associated with increased 
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excitement and hence increased willingness to use and remember the tool (Al 

Marshedi, Wanick, Wills & Ranchhod, 2017). The concept map, therefore, not only fits 

any type of research project due to its lenient nature but also strengthens their intrinsic 

motivation even further due to its structure and format.  

The second recommended tool is an online discussion forum for students to 

solve ethical dilemmas through student-to-student teaching. This online forum can be 

a platform for students to solve the dilemmas they have encountered with the concept 

map or it can be a place for them to research how other artistic researchers have 

solved their dilemmas. This platform allows for an exchange concerning research 

integrity in artistic research which cannot happen within the conventional university 

structure. Given the unique style of research in Maastricht it also allows for a case by 

case consideration, by their fellow researchers. The discussion forum is the virtual 

space in which a long term ethical discourse can be maintained. The information is 

accessible to all and will not be lost, but documented and hence may reach more 

people. Here students can work out problems and train themselves further ethical 

sensitivity, it provides a space where self-efficacy is created. 

         The online discussion forum which can be created on multiple websites (e.g. 

https://www.hostgator.com/blog/create-forum-website/) is a first step to sustain a 

discussion at the research centre about research integrity. It allows for cross 

disciplinary exchange, because feedback on projects can be given by anyone from 

any faculty. Student to student teaching and learning has proven to be especially 

effective (Li, Kim & Xiong, 2020; Stanley & Zhang, 2020; Alzahrani, 2017). This is also 

in line with the sensemaking theory as students have the chance to gain even more 

experience in ethical decision making online with the option of getting direct feedback. 

Furthermore, this collaborative way of learning has also been associated with 

increased reflexivity in students' individual work (Chadha, 2017). It is a way for people 

who do not have such a clear idea on how to handle ethical dilemmas to get advice 

and find out how their fellow researchers have handled situations. It will make research 

integrity much more visible within the research structure, even if online. Through the 

https://www.hostgator.com/blog/create-forum-website/
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platform artists will not be limited to a format or certain type of ethical question, they 

can make each question as case specific as they would like. 

 

 

 

 

 

 

 

  

Recommendation 4a 

Publish the proposed concept map on the student portal with an overview of all adapted 

NCCRI principles to give students a clear overview on what to consider when conducting 

their own research projects. 

 

 

Recommendation 4b 

Create an online discussion forum so students can solve ethical dilemmas, ask questions 

and see how their fellow students conducted ethically sensitive research. 
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Conclusion 
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5. Conclusion 

 
To conclude this report, given the research that our Think Tank has done, we 

recommend that the AOK should take the following steps in order to reach its goal, 

given the research question: “How do we understand and promote research integrity 

of artistic research within the lectoraat AOK and Zuyd Hogeschool?”. To answer this 

question we firstly recommend that AOK should implement the NCCRI principles that 

have been adapted to fit Maastricht-style artistic research more appropriately. The four 

adapted pillars that we suggest to implement are honesty, openness, transparency, 

and connectedness. This is because we have seen that the original principles of the 

NCCRI were not entirely well fitted for Maastricht-style artistic research. The four 

proposed pillars have been carefully constructed to better fit the specific and emergent 

nature of Maastricht-style artistic research. Furthermore, it provides Zuyd Hogeschool 

with a set of pillars that can be used to evaluate the research integrity of past, current, 

and future Maastricht-style artistic research. These pillars should be regularly applied 

to ensure research integrity for Maastricht-style artistic research. 

Secondly, we recommend that the AOK should apply these theoretical pillars 

through a carefully structured educational process. In order for there to be a long term 

effective change in the behaviour of the students, we suggest to structure this 

educational process based on psychological theories of behavioural change. This 

means promoting research integrity within Masters students and PhD candidates so 

that they more consciously will apply the adapted NCCRI pillars to their artistic 

research. 

Thirdly, based on the new pillars and psychological theories we recommend to 

the AOK to create five research integrity training parts for Masters and PhD students. 

These behavioural change training should start with a brainstorming with an interactive 

lecture on research integrity and the adapted NCCRI guidelines. Subsequently, there 

should be workshops that (a) apply the adapted guidelines to diverse case studies, (b) 

introduce the impact of personal emotions and biases, and (c) improve students’ 

problem solving skills. In order to see the efficacy of the interactive lecture and 
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workshops, AOK should give an individual assignment where the tools learned 

throughout these sessions can be applied and evaluated. Lastly, the final session 

provides an opportunity to discuss the assignments and evaluate the training. We 

recommend to also use the interactive online concept map and an online discussion 

forum to improve their research integrity in their daily practice. An interactive concept 

map enhances clarity, learning, and understanding of ethical research. It allows 

students and researchers to be more aware about research integrity while creating 

their research. The online discussion forum also provides a space to keep ethical 

discussions alive outside the classroom. Furthermore, it allows student to student 

learning, an individual consideration of research integrity in the research process and 

the exchange of information across disciplines. Nevertheless, as has been mentioned 

before, this is only possible if students go through the research integrity training 

beforehand and have developed intrinsic motivation to do ethical research. Afterall, 

both tools are the final additions to the training and together are a toolkit for every 

student to maintain ethical sensitivity. We hope that through these suggestions AOK 

has been provided with the tools to further incorporate research integrity consideration 

as the modus operandi for future Maastricht style artistic research. 
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